Assessment and Use of Results

The learning and achievement of students are the ultimate measures of school success.

Developing an effective educational program requires heavy emphasis on three areas: Assessment, Curriculum, and Instruction. To design, select, and/or modify effective practices in all three areas, school staff need answers to three fundamental questions: 

1. What are the knowledge, skills, and attributes that students need to be successful at the next stages of their lives? (Minnesota has established standards in reading and math.)

2. What knowledge, skills, attributes, and learning styles do students bring to the school at the start of each year?  (An important part of answering this question is addressing the diverse learning levels and styles and family cultures of the students in the school.)

3. What do scientifically-based research and the experience of the school's staff indicate are the best ways to guide students on a journey from the knowledge and skills that students have at the beginning of a school year to the knowledge and skills they need to be successful at the next level? 

This section focuses on the first of the three areas that are key to developing an effective educational program, Assessment. The Minnesota Regional School Improvement Model describes assessment as gathering, analyzing, and using information about students and their academic progress to improve learning. Data driven, fact based decision-making uses measurements that align with the school’s overall goals and provides critical data and information to assist staff in improving student learning. The school should disaggregate the data to determine trends among various group of students. Schools open opportunities for learning about new approaches for improvement by comparing their results with those of schools with comparable student populations and with those of high performing schools. 
The questions on the following page focus on four aspects of assessment: 

A. How school and staff analyze and use the results of MCA-IIs and other standardized tests to identify areas for improvement

B. How staff analyze and use other formative assessments to identify areas for improvement

C. How classroom assessments evaluate the skills and concepts required by the standards

D. How the school uses comparative data to identify strategies for improvement

E. How the results of data analysis are used to develop SMART (Specific, Measurable, Attainable, Results-oriented, Time-bound) goals

ASSESSMENT AND USE OF RESULTS

	QUESTIONS


	1

No system-wide approach.

Some may address this area.
	2

Developing a 

system-wide 

approach.
	3

Approach 

fully developed.

Implementation 

under way.
	4

Full implementation 

of approach.
	5

Evaluation and improvement of a 

fully implemented approach.

	Evidence:
	
	
	
	
	

	A. How do school and staff analyze and use the results of MCA-IIs and other standardized tests to identify areas for improvement?
	The school does not analyze and use results of MCA-IIs and other standardized tests to identify areas for improvement. Some staff may. 

	School and staff are learning how to analyze data from standardized tests to identify strengths and gaps in the knowledge of individual and groups of students.
	School and staff have developed systematic methods for using data analysis to identify gaps in student knowledge. Some are using that information to improve instruction. 
	All staff have the capacity to analyze data to identify strengths and gaps in student knowledge and use that information to improve instruction.
	School and staff evaluate and improve the effectiveness of their processes for using summative data to improve instruction.

	B. How do staff analyze and use formative assessments to identify areas for improvement? 
	The school does not analyze and use results of formative assessments to identify areas for improvement. Some staff may.
	School and staff are learning how to analyze data from formative assessments to identify gaps in the knowledge of individuals and groups of students.
	School and staff have developed systematic methods for using data analysis to identify gaps in student knowledge. Some are using that information to improve instruction.
	All staff have the capacity to analyze data to identify strengths and gaps in student knowledge and use that information to improve instruction.
	School and staff evaluate and improve the effectiveness of their processes for using formative data to improve instruction.

	C. How do classroom assessments evaluate the skills and concepts required by the standards?
	The school does not systematically analyze whether classroom assessments align with state standards. Some staff may.
	The school is developing methods to ensure that it embeds evaluation of the skills and concepts required by state standards in classroom assessments. 
	School and staff have developed a process to ensure that standards are embedded in classroom assessments making the tests predictors of MCA performance.  
	All staff are embedding the skills and concepts required by state standards in their classroom assessments.
	The school evaluates the effectiveness of its processes for embedding state standards in classroom assessments and makes improvements.

	D. How do school and staff select and use comparative information – especially data from other schools?
	The school does not systematically use comparative data. Some staff may.
	School and staff are developing methods to compare the performance of their students with those of other schools.
	School and staff have developed a full process for comparing performance – with state and national averages, with similar schools, and with best performing schools.
	School and staff use information about schools with better performance as opportunities to learn about ways for the school to improve its approaches.
	The school evaluates the effectiveness of its processes for selecting and using comparative information and makes improvements.

	E. How are the results of data analysis used to develop SMART goals?
	The school does not use data to develop SMART goals. Some staff may.
	Staff and schools are learning how to develop SMART goals using student achievement data.
	School and staff have developed a process to establish SMART goals using analysis of student achievement data.
	SMART goal setting using analysis of student achieve-ment data is fully imple-mented at the district, school, and classroom levels.
	Staff evaluate and improve the effective-ness of processes used to develop SMART goals.


 Curriculum 

The learning and achievement of students are the ultimate measures of school success.

This section focuses on the second of the three areas that are key to developing an effective educational program, Curriculum. The Minnesota Regional School Improvement Model describes curriculum as an intentional and rigorous plan for what students will learn and when they will learn it. 

The questions on the following page focus on four aspects of curriculum:

A. How curriculum is aligned to state standards and assessments (test specifications)

B. How staff understands the research that underlies and supports the curriculum that the school uses

C. How curriculum is aligned so that it addresses the needs of students with diverse learning levels and styles and cultures

D. How staff understands the school-wide curriculum, especially of the grades immediately above and below the ones that each teaches

(NOTE: The following questions focus on reading and math curriculum, the only curricular areas currently used for identifying schools that need assistance.) 

CURRICULUM

	QUESTIONS 
	1

No system-wide approach.

Some may address this area.
	2

Developing a 

system-wide 

approach.
	3

Approach 

fully developed.

Implementation 

under way.
	4
Full implementation 

of approach.
	5

Evaluation and improvement of a 

fully implemented approach.

	Evidence:
	
	
	
	
	

	A. How is grade level curriculum aligned to state standards and assessments (test specifications) in reading and/or math?
	The school's curriculum in reading and/or math is not aligned to state standards – or only on a limited basis.
	School and staff are systematically aligning curriculum in reading and/or math to state standards at each grade level.
	The school has fully aligned its curriculum in reading and/or math to state standards, and many staff are implementing it.
	All staff are implementing the curriculum and are monitoring its impact on student learning, making adjustments as necessary. 
	The school has evaluated the overall effectiveness of the curriculum and is making improvements.

	B. How do staff understand the research that supports the scope and sequence of reading and/or math curriculum?
	Some staff understands the research that supports the school's curriculum. 
	Most staff understands the research that supports the school's curriculum. Some use that understanding to refine their use of the curriculum.
	Staff is systematically developing an understanding of the research that supports the school's curriculum.
	Most staff use their understanding of the research that supports the school's curriculum to refine their use of the curriculum.
	The school includes research to evaluate its curriculum. 

	C. How do staff align curriculum to address a diversity of learning levels, learning styles, and family cultures? 
	The school does not have a system-wide approach for addressing diverse learning needs in the student population. Some staff may.
	The school is developing methods for addressing diverse cultures and learning levels and styles while maintaining the rigor of the curriculum. 
	​The school has developed effective methods for addressing diverse cultures and learning levels and styles, which many staff use, while maintaining the rigor of the curriculum.
	Most staff are using effective methods for addressing diverse cultures and learning levels and styles, while maintaining the rigor of the curriculum.
	The school evaluates  how it addresses diverse cultures and learning levels and styles and is making improvements.

	D. How do staff understand the required skills and concepts in the grades above and below those each teaches?
	The school does not have a system-wide approach for sharing required skills and concepts across grade levels. Some staff may have that knowledge.
	The school is developing a systematic way for staff to understand skills and concepts required at all grade levels.
	The school shares the skills and concepts required at each grade level. Many staff use that information to ensure alignment of their curriculum. 
	All staff use knowledge of the overall school curriculum to ensure that what each teaches meets the needs of the next grade level. 
	The school evaluates how it facilitates school-wide knowledge of the curriculum and is making improvements. 


Instruction

The learning and achievement of students are the ultimate measures of school success.
This section focuses on the third of the three areas that are key to developing an effective educational program: Instruction. The Minnesota Regional School Improvement Model describes instruction as the scientifically research-based strategies that staff uses to help students learn at high levels.

The questions on the following page focus on five aspects of instruction:

A. How staff identify and develop scientifically research-based instructional strategies that are effective in helping students learn at high levels

B. How staff vary instructional strategies to address a diversity of learning levels, learning styles, and family cultures

C. How school and staff accelerate progress in reading and math for students who are below grade level

D. How staff build relationships with students and help them become actively engaged in their learning

E. How classroom staff and specialists (Special Education, ESL, Title I, Gifted and Talented) collaborate to enhance student learning

	QUESTIONS
	1

No system-wide approach.

Some may address this area.
	2

Developing a 
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approach.
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	5
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	A. How do staff identify and apply scientifically research-based instructional strategies that are effective in helping students learn at high levels?
	The school does not have a general approach for identifying and implementing effective instructional strategies. Some staff may.
	Working often in teams, staff uses professional literature, workshops, experts, fellow staff, staff at other schools, and student feedback to identify strategies.
	After identifying effective strategies as related to SMART goals, staff engage in professional learning and begin to implement the new strategies in the classroom.
	All staff implements identified strategies, monitor their impact on student learning through formative and summative assessments, make adjustments as necessary, and share what they learn.
	The school evaluates the overall effectiveness of its approach for developing instructional strategies and makes improvements. 

	B. How do staff differentiate instructional strategies to accommodate  learning levels, learning styles, and family cultures? 
	The school does not have a systematic approach for aligning instructional strategies with learning levels, learning styles, and family cultures. Some staff may.
	School and staff use professional literature, workshops, experts, fellow staff, staff at other schools, and student feedback to identify strategies that meet diverse student needs.
	School and staff have developed a full set of strategies to address learning levels, learning styles, and family cultures and are beginning to differentiate instruction. 
	A differentiated approach to instruction has been implemented school-wide, matching strategies to styles and allowing each student to learn at his or her level.
	The school evaluates the effectiveness of its instructional strategies in terms of improved student learning and makes improvements.

	C. How do school and staff accelerate progress in reading and math for students who are below grade level?
	The school does not have a method for accelerating students who are below grade level. It only recommends summer school or repeating a grade.
	The school is developing ways to increase time and resources to help students who are below grade level to accelerate progress. 
	The school has developed a collaborative plan that uses time, resources, and instructional strategies to supplement (not replace) the work of the classroom teacher. 
	The school has fully implemented its strategy for helping students below grade level and is monitoring its impact in terms of improved learning.
	The school evaluates the effectiveness of its strategies to accelerate learning for students who are below grade level and makes improvements.

	D. How do staff build relationships with students and help students become actively engaged in their learning?
	The school does not have a systematic approach for building relationships between staff and students. Some staff may.
	Staff use input from research, other staff, and students to identify ways to build relationships with students and increase student engagement in learning.
	Staff builds relationships with students and engage them actively in learning. 
	Building relationships with students and engaging them actively in learning is integral to the work of staff. The school teaches the methods to new staff.
	The school evaluates its methods for building relationships with students and engaging them in active learning. 

	E. How do all staff collaborate to enhance student learning related to SMART goals?
	The structure of the school schedule does not facilitate regular meetings between all staff. They meet as they can. 
	The school has set common meeting times for all staff to examine student learning needs.  
	Staff regularly shares effective practices and engage in ongoing professional development related to SMART goals.
	School wide, staff use what they learn from each other to improve instruction and are monitoring the impact on student learning.
	The school evaluates the effectiveness of  staff collaboration and makes improvements.


INSTRUCTION
Culture for Learning

The learning and achievement of students are the ultimate measures of school success. 

The Minnesota Regional School Improvement Model understands that a positive culture for learning is essential to academic success.  A positive culture for learning is one in which students, families and staff feel safe and welcome.  Caring and respectful relationships foster positive connection to school.  There are clear, high expectations for attendance, behavior and academic performance.  

A positive culture for learning requires a continuum of strategies, including clear school-wide expectations and proactive, explicit teaching of skills to meet these expectations, interventions in the classroom and non-classroom areas to reinforce positive behavior and to respond to misbehavior.  

The school systematically identifies strategies based on school needs and best practice.  Staff members successfully collaborate to assure the success of all students.  
This section asks school teams to reflect on four questions:

A. How the school analyzes climate, including attendance, behavior, and satisfaction data, as well as systems and practices to identify areas for improvement
B. How the school creates a positive culture for learning with a continuum of strategies that address rigor, relevance and relationships
C. How the school develops strategies to address disparities in outcomes among various groups of students
D. How the staff works together to create a positive impact on the learning environment, student behavior, and attendance
CULTURE FOR LEARNING

	QUESTIONS
	1

No system-wide plan.  Some staff may address this area.
	2

Developing a system-wide plan.
	3

Approach fully developed.   Implementation is under way.
	4

Full implementation of approach.
	5

Full evaluation and improvement of the plan.

	Evidence:
	
	
	
	
	

	A. How the does the school analyze climate, including attendance, behavior, and satisfaction data, as well as systems and practices to identify areas for improvement?
	The school does not collect climate data including attendance, behavior, and staisfaction data as well as systems and practices to identify areas for improvement. Some staff may.  
	School staff is beginning to collect data on climate, attendance, and behavior to identify disparities and areas for improvement. 
	The school and staff have developed systematic methods for using data analysis and systems and practices to identify areas for improvement Some staff members  are using the information to improve the culture for learning. 
	The school and all staff are using, using systematic methods for analyzing data as well as systems and practices to improve the culture for learning.
	The school evaluates and improves the effectiveness of their systems and practices to improve the culture for learning. 

	B. How does the school create a positive culture for learning with a continuum of strategies that address rigor, relevance and relationships?
	The school does not have a process for creating a culture for learning with a continuum of strategies that address rigor, relevance and relationships.
	The school is creating a positive culture for learning with a continuum of strategies that address. rigor, relevance, and relationships
	The school has developed a culture for learning using a continuum of strategies that address rigor, relevance, and relationships. 
	The school has fully implemented a positive culture for learning and behavior system with a continuum of strategies that address individual needs..  
	The school evaluates the effectiveness of its culture for learning through system-wide measurement of rigor, relevance and relationships (satisfaction, attendance, behavior, passing rates) and makes improvements as necessary. 

	C. How does the school develop strategies to decrease disparities in outcomes among various groups of students?
	The school does not have strategies to decrease disparities in outcomes among various groups of students.
	The staff is beginning to develop strategies to decrease disparities in outcomes among various groups of students.
	The school has systematic strategies to decrease disparities in outcomes among various groups of students.  The system is partially implemented. 
	The school has a fully implemented system to decrease disparities in outcomes among various groups of students.
	The school evaluates the effectiveness of its system to decrease disparities in outcomes among various groups of students.

	D. How does the staff work together to create a positive impact on the learning environment, student behavior and attendance? 
	The staff does not work together to create a positive impact on the learning environment, student behavior and attendance.
	The staff is beginning to work together to create a positive impact on the learning environment, student behavior and attendance.
	The school has agreed upon effective ways to collaborate to create a positive impact on the learning environment, student behavior and attendance.  Some staff participates.
	The school has created a shared vision that creates a positive impact on the learning environment, student behavior and attendance.
	The school evaluates the extent to which  staff work together to make a positive  impact on the learning environment, student behavior and attendance and makes necessary improvements   


Engaging Families and Community

The learning and achievement of students are the ultimate measures of school success.

The questions on the following page focus on four aspects of engaging families and community: 

A. How staff learn about the  expectations, values, and cultures of the students' families

B. How staff and school communicate with families and engage them as partners in the education of their children

C. How staff and school engage the community in forming partnerships that enhance the education of the school's students

D. How the school gathers, analyzes, and uses feedback from students, families, and community

ENGAGING FAMILIES AND COMMUNITIES

	QUESTIONS

.
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No system-wide approach.

Some may address this area.
	2

Developing a 

system-wide 

approach.
	3

Approach 
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under way.
	4
Full implementation 

of approach.
	5

Evaluation and improvement of a 

fully implemented approach.
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	A. How do staff learn about the  expectations, values, and cultures of their students' families? 
	The school does not have a system-wide approach for gathering and using information about families. Some staff may. 
	Staff are developing methods for learning about the expectations, values, and cultures of the families of their students. 
	Staff understands their students’ families and uses that knowledge in designing instructional strategies. 
	Staff uses knowledge of their students' families as an integral factor in the design of instructional strategies.
	The school evaluates and improves the effectiveness of its processes for learning about students’ families 

	B. How do staff and the school communicate with families and engage them as partners in the education of their children?
	The school communicates with parents but does not have a systematic way to engage them in the education of their children. Some staff may.
	With input from families, the school is identifying approaches that are effective in communicating with and engaging them in the education of their children. 
	The school has procedures in place for communicating with and engaging families in the education of their children. Implementation is under way. 
	The school has fully implemented strategies for family involvement and is gathering data on family involvement and student learning.
	The school uses data to evaluate and improve the effectiveness of its processes for engaging families in the education of their children. 

	C. How do staff and school engage the community in forming partnerships that enhance the education of the school's students? 
	The school does not have a systematic approach for engaging the community in its programs. There may be community involvement, but it is on an ad hoc basis.
	With input from the community, the school is identifying resources that have the potential for helping the school meet its educational goals.
	Having identified community resources with the capacity to help the school meet its goals, the school is forming several partnerships.
	The school has established a solid set of partnerships with the community and is monitoring the impact on student learning.
	The school evaluates and improves the effectiveness of its processes for building community partnerships.

	D. How does the school gather, analyze, and use feedback from students, families, and community?
	The school does not have systematic processes for gathering feedback from students, families, and community. It may use informal methods. 
	With input from stakeholders, the school is creating surveys, and other methods to determine the impact of its programs on stakeholders. 
	The school has a plan for gathering and analyzing information from all of its stakeholders and for using the results to identify areas for improvement.
	The school uses its feedback plan to identify and, with the further help of stakeholders, address areas for improvement. 
	The school evaluates and improves the effectiveness of its processes for gathering, analyzing, and using feedback from its stakeholders. 


Professional Development

The learning and achievement of students are the ultimate measures of school success.

Professional Development is a continuous and systematic process of individual and collaborative in-depth learning experiences designed to further educators' knowledge and skills in their professional growth.

The questions on the following page focus on three aspects of Professional Development: 

A. How the school selects content for professional development relevant to improving student learning

B. How the school creates a culture of learning among the staff

C. How school leadership supports an environment for professional development

D. How the school leadership evaluates the effectiveness of professional development.

PROFESSIONAL DEVELOPMENT

	QUESTIONS
	1

No system-wide plan.

Some staff may address this area.
	2

Developing system-wide plan.


	3

Plan developed, tested, modified.

Implementation under way.
	4

Plan fully implemented.

 
	5

Full evaluation and improvement 

of the plan.

	Evidence:
	
	
	
	
	


	A. How does your school design professional development focused on student achievement?
	The school does not have a system-wide approach. It responds to staff suggestions and requests. 
	School and staff analyze data to identify strengths and gaps in student learning in order to select relevant professional development. 
	School and staff use research-based strategies to design a professional development plan that addresses the gaps in student learning. 
	Staff use the new strategies in the classroom and monitor their effectiveness in terms of student learning and feedback.
	The school evaluates and improves the effectiveness of its overall approach to professional development.

	B. How does your school create a culture of professional learning among staff focused on school/district goals?


	The school does not systematically facilitate staff collaboration regarding instructional practices focused on school/district goals.
	The school has set common planning times for job-embedded professional development. Staff use multiple sources of information to identify effective ways to collaborate. 
	Staff has determined effective ways to collaborate, such as peer coaching, examining student work, sharing best practices, or developing common assessments. 
	Staff is engaged in a professional learning community (PLC), helping each other to become proficient in helping students learn. The school monitors effectiveness.
	The school evaluates and improves the effectiveness of its approach to creating a culture of learning among the staff.

	C. How does school leadership support an environment for effective professional development?
	Leadership allocates time, funds, and facilities on a first-come, first-served basis.
	Leadership allocates resources based on alignment with staff, school, and district goals. 
	Leadership facilitates the design of job embedded professional development that ensures alignment from classroom, grade level, school and district goals.
	Leadership monitors the implementation of the plan, providing additional resources as necessary. 
	The school evaluates and improves the effectiveness of leadership's support for professional development.

	D.  How is the effectiveness of professional development evaluated?
	The effectiveness of professional development is evaluated through the end-of-workshop participant satisfaction surveys or not at all.
	The effectiveness of professional development is evaluated through  teacher understanding of new content and skills.
	The effectiveness of professional development is evaluated through organizational support for new learning.
	The effectiveness of professional development is evaluated through implementation as evidenced at the classroom level.
	The effectiveness of professional development is evaluated through impact on student achievement.


Leadership 

The learning and achievement of students are the ultimate measures of school success.

Visionary Leadership is the ability of the school’s leadership to set directions and create a student-focused, learning-centered climate, clear and visible values, and high expectations. Leaders should be responsible to the school’s governance body for their actions and performance. Leaders should serve as role models through ethical behavior and personal involvement. 

The questions in this section focus on four aspects of leadership:

A. How leadership sets direction for the school

B. How leadership creates a culture and supporting systems that lead to high levels of learning

C. How leadership reviews progress of the school in achieving its objectives and uses the results for improvement

D. How leadership communicates achievement goals and results to all stakeholders

LEADERSHIP 

	QUESTIONS


	1

No system-wide plan.

Some may address this area.
	2

Developing system-wide plan.


	3

Plan developed, tested, modified.

Implementation under way.
	4

Plan fully implemented.

 
	5

Full evaluation and improvement 

of the plan.

	Evidence:
	
	
	
	
	

	A. How does leadership set direction for the school focused on student learning?
	Leadership does not have systematic processes for setting direction for the school.
	Leadership gathers information from the community, the district, staff, students, and other stakeholders about the purposes and direction of the school. 
	Leadership uses the information it has gathered from its various stakeholders to set direction and objectives for the school, creating a strategic plan.
	Leadership engages staff in creating action plans to meet the objectives of the strategic plan.
	Leadership evaluates and improves the effectiveness of its processes for setting direction for the school.

	B. How does leadership create a culture and supporting systems that lead to high levels of learning?
	Leadership does not have a systematic process for creating a culture and support systems that lead to high levels of learning
	Leadership uses input from professional research, and stakeholder groups to identify factors key to creating a culture that leads to high levels of learning.
	Leadership uses the factors identified by stakeholders to develop a plan for supporting systems and culture that lead to high levels of learning 
	Leadership and staff implement the school's plan for ensuring  high levels of learning. Leaders monitor its effectiveness.
	Leadership evaluates and improves the effectiveness of the school's approach for creating supporting systems and culture that lead to high levels of learning.

	C. How does leadership review progress of the school in meeting its student achievement goals and use the results for improvement?
	Although leadership looks at various performance data, it does not analyze the data or use it to focus the school on improvement.
	With the help of staff, leadership reviews and analyzes student achievement data, to monitor accomplishment of goals, and other measures of success.
	Leadership and staff uses the results of  data analysis to identify strengths and areas for improvement.  Action plans are adjusted to reflect next steps. 
	Leadership monitors implementation of the plan at critical benchmarks and adjusts plans accordingly.
	Leadership evaluates and improves the effectiveness of the school's approach to reviewing progress of the school.

	D. How does leadership communicate achievement goals to all stakeholders?
	Leadership does not have a process for regularly communicating its goals and results to stakeholders.
	With input from stakeholders, leadership identifies effective ways to communicate goals and results to the stakeholders.
	Leadership develops a plan for communicating goals and results to stakeholders. 
	Leadership regularly communicates goals and results to stakeholders and provides means for stakeholders to provide feedback.
	Leadership evaluates and improves the effectiveness of its communication plan.


Planning and Resources 

The learning and achievement of students are the ultimate measures of school success.

Planning is defined as developing and implementing action plans that identify, allocate, and align available resources to ensure continuous improvement of the learning process.

Planning involves multiple steps. Once a school determines its overall goals based on data analysis, it determines strategies to meet those goals, then develops action plans to accomplish the strategies. Action Plans are road-maps of the specific steps, timelines, responsible people, and resources needed to accomplish overall strategic objectives or goals. Action plans are descriptions of how the work gets done.  These plans are clearly communicated, understood and are reviewed regularly by all staff. 

The questions in this section focus on three aspects of planning and resources:

A. How the school plans

B. How the school allocates resources

C. How the school makes decisions

PLANNING AND RESOURCES

	QUESTIONS


	1

No system-wide plan.

Some may address this area.
	2

Developing system-wide plan.


	3

Plan developed, tested, modified.

Implementation under way.
	4

Plan fully implemented.

 
	5

Full evaluation and improvement 

of the plan.

	Evidence:
	
	
	
	
	

	A. What is the school's planning process?
	The school does not have a systematic planning process.
	The school identifies how it gathers and analyzes information relevant to the causes/factors that affect student achievement.
	The school uses a planning process to develop, test, and modify its research-based strategies. 
	All stakeholders are engaged in roles and responsibilities as related to the planning process.  Implementation is monitored for success.
	The school evaluates and improves the effectiveness of its planning  processes.

	B. How does the school allocate resources?
	The school does not have a systematic process for allocating resources.
	Leadership gathers information about the various needs for resources and the impact on student learning goals. 
	Using impact on student learning as the prime criteria, leadership develops a plan for allocating resources. 
	Leadership allocates resources and monitors their use and impact on student learning.
	The school evaluates and improves its systematic processes for allocating resources. 

	C. How does the school make decisions?


	The process for decision making  is unclear. 
	The decision-making process is communicated, and the decision-makers gather relevant information. 
	The decision-makers use relevant information integral to school improvement.


	Leadership implements decisions and monitors their impact.
	Leadership evaluates and improves the effectiveness of the school's processes for making decisions.
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